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3. TEACHING FOR SUCCESS: HOW TO HELP STUDENTS:GET THE MOST OUT OF BEING IN CLASS

Motivating students is a complex issue. Here are three topics within it to
consider:

o Attending Class

o Completing Reading Assignments and Homework

o Teaching for Success: How to Help Students Get the Most Out of
Being in Class
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1. ATTENDING CLASS /:RERIHE

A study conducted by the Center for Teaching Excellence in Fall 1999, titled
“"Why Students Do and Do Not Attend Classes,” examined the relationship
between course characteristics, student characteristics, and the rationale of
students for either attending class or not attending class on a daily basis. The
study sought to answer the following four questions:


http://www.cte.ku.edu/preparing/motivating/attending.shtml
http://www.cte.ku.edu/preparing/motivating/completing.shtml
http://www.cte.ku.edu/preparing/motivating/success.shtml
http://www.cte.ku.edu/preparing/motivating/success.shtml
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1. How do characteristics of the students relate to their attendance
behavior?

2. How do characteristics of the courses in which students are
enrolled relate to their attendance behavior?

3. What reasons do students give for their day-to-day attendance
decisions?

4. How do these reasons relate to the number of their absences?
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Variables assessed included gender, class standing, age, grade point average,
employment, residence (either on campus or off), cost of tuition and who was
paying it, and the number of credit hours the student was enrolled in. A total of
333 students participated in this study, and they had an average of 3.17
absences per class, with a range from 0 to 12.25 absences. Some of the
reasons provided by students for why they attended classes included personal
values, obtaining course content, fulfilling grade requirements, factors related
to the teacher, and peer influence. Reasons not to attend class included being
sick, participating in other school or non-school-related activities, participating
in leisure activities, avoiding teacher- or class-related experiences, and having
no incentive to attend. Results indicate that students who had higher GPAs had
fewer absences than those students who had lower grades. Other student
characteristics, such as gender, age, class, residence, method of funding



education, or number of credits enrolled in, did not correlate with number of
absences.

“Translation
CEHSEErE 7 S EEER - SEME - FERE57 - £l - RENET%E - TF - DURERT (%
s ERENERSN) - B - B EIEE > DUGREFTFRIEE - B E=H =+ =242
BT s (@ > EEE 012,25 FE2 - i {f e s 97H 3. 17MERE R - M fny s A
ZEE TEANEEE - BEIERENS - BESBEEENZER U)%*“fﬂ 2 T ER [ {75 2 22
MRARZ Mt fEEE AR EE T BN E - A28 7 EMBEmeHRE, mREAES) » DU
i = SRV BN o S5 EUR T RSV A PLE i = R A AR S Y A [EI0F 45
%l;!TtHb3iﬂ7éfﬁ4#ﬁfﬂTLfF3ﬁIW$}i EEREEERE o A0MER - R - PSR JBAT - BERIEEE e
T DURGRE PRI

Students were more likely to attend classes that were taught by a GTA as
opposed to those taught by a professor. The main reason cited for attending
GTA-taught classes was that “absences above the minimum affect my grade,”
and one of the main reasons cited for not attending professor-taught classes
was that “attendance is not taken or does not affect my grade.” Therefore, it
appears that whether or not attendance is required significantly predicts
whether students attend class or not. Students also said that they were more
likely to attend class if the class size was small due to the teacher noticing if
they were present, if their presence affected their course grade, and if they had
the opportunity to participate in class discussion.
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Overall, a combination of teacher and student influences affect class
attendance, with a large factor being whether or not a penalty exists for
missing class. The study concludes, “If students believe they should attend



class, are not sick, not tired from having fun the night before, and like the
subject matter, and if teachers notice when students are there, take their
attendance into account for the course grade, and provide information students
must be in class to get, attendance will be optimal.”
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2. COMPLETING READING ASSIGNMENTS AND HOMEWORK

(SERkdE ERIBIRR A B B2 A ESE )

Many students believe that they already have a firm grasp on how to read when
they get to college. Why then, are students often discouraged by their attempts
to read college texts? Ann Cudd (2003) of the Philosophy department at KU
proposes that much of this frustration stems from the fact that they do not
understand that the type of reading approach used should vary based on the
type of text that is being read. “You don't read a novel the same way you read
a philosophical essay or a mathematical proof or a poem. Students have to be
helped to realize this and then to develop the new eyes they need to see the
kinds of texts you assign them,” she states.
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Robert Magnan (1990) believes that it is best to help students achieve critical
thinking skills before they read in order to aid their analysis and evaluation of
texts. He suggests:
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Use a review as a preview: Review facts your students already
know that relate to the reading. By connecting new information
with already-learned concepts, students will be in a better
position to understand and remember what they read.

Give them a bird’s eye view: Discuss the topic covered in the
reading in general terms, but avoid specifics. Students will think
the reading is essential, not repetitive.

Work with the words: Explain essential vocabulary used in the
readings.

Put questions in their heads: Ask them a mix of general and
specific questions that require students to find the facts as well as
analyze and interpret. Avoid putting questions in the order of the
text, or students may just skim for words instead of read for
meaning.

Put questions in their hands: Give them a guide to follow as they
read.
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John C. Bean, in his book Engaging Ideas, addresses several problems that
students encounter when trying to read college textbooks and provides
suggestions for how teachers can help students develop their reading skills. If
students have difficulty with the reading process, demonstrate your own
reading processes and provide materials to help students practice reading. If
students have difficulty reconstructing arguments, create writing assignments
that ask students to summarize the readings, have students make outlines or
flowcharts, or work through an example text, providing summarizing
statements.
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If students are having difficulty processing unfamiliar, uncomfortable, or
disorienting views, draw students’ attention to these instances, ask them to
provide examples of times they had to assimilate unfamiliar material in the past,
and contrast various ways of looking at the class material. If the problem is
student understanding of rhetorical context, create guides for the readings,
explain the connections between the lectures and the reading assignments,
and ask questions that require students to explain the context of the writing.
Bean also addresses how to increase reading skills in individuals who have
trouble with complex syntax. He recommends asking students to rephrase
dense passages in their own words and to rewrite complex sentences into
several shorter ones.
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3. TEACHING FOR SUCCESS: HOW TO HELP STUDENTS
GET THE MOST OUT OF BEING IN CLASS
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Successful teaching requires helping students understand the best methods to
use to get the most out of being in class. One way to help students is to direct
their note taking so that it is more effective. In the November 2003 issue of 7he
Teaching Professor, Maryellen Weimer shares some dos and don’ts for students’
note taking, based on the work of M.H. Dembo.
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Should I recopy notes after class?
No, because recopying requires little or no thinking. A better use of time would
be writing questions and answers about the material in your notes.
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What should I do if the instructor talks so fast that I can’t get



everything written down?

Don't try to write down everything word for word. Instead, paraphrase, listen
for the most important things the instructor says, and leave blank spaces to
show you‘ve missed some material you thought was important. Check with
classmates to see if they got the material down.
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Should I listen and not write when the instructor is discussing
something I don’t understand?

No, the best thing to do is to keep taking notes, but indicate in your notes that
you don't really understand what the material means. If you don't ask about
this in class, after you review your notes, see if another student, a TA, or the
instructor can explain it to you again.
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How do I deal with an instructor who often wanders off topic?

If the instructor isn’t well organized, see if your textbook helps to provide a
logical structure for the material instead. Working with other students can really
help in situations like this, too. Form a small study group and together organize
notes from class.

For information on encouraging students’ inductive thinking and understanding,
see Inductive Teaching.
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http://www.cte.ku.edu/preparing/usingTime/inductively.shtml
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For more information on how to reach students, see information regarding
non-participants and difficult students under Classroom Interactions. See
information regarding helping students read under Completing Reading
Assignments and Homework.
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